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Suggested Breakdown of Non-Fiction Text Blocks

This is based on a 2 week block

e work 15 focused on the
their work and understand how

An initial write in the text type/ similar text type already covered and a quality mark of this against prior learning, will ens
identified gaps in learning and gives a rounded view to the block, with the opportunity for children to review and re
they have improved in this text type.

Immerse 3-4 days

This is when the children get to see and engage with different examples of
the text type.

They will be using a lot of Speaking and Listening skills, suc i i . di drawing up charts and tables to
instructions (verbal and written), verbally explaining how i 3 @hcup/class which are the most effective layouts, giving
recounting about a trip or event infout of schoal, In-ukmg ons for this and talking about how to improve weaker
find out information on a topic (maybe one i
Geography, DT or RE work).

Telling their partner/grou

e through discussion

should be used to structure and assess the effectiveness of all their writing

Role playing persuadin in this text type.

do, or change their min

It is important to capture
writing (post-its, brainstorms, mind m
and for the teacher to model choosin
working wall.

as through daily incidental
oth in their books/journals
ective ones to goupontoa



Year 5

Autumn

Genres

* Movels and Stories by Significant
Children’s Authors

Possible Texts

Movels and Stories by Significant Children's Authors
Vaoices in the Park — Anthony Browne

Into The Forest — Anthony Browne
The Tunnel — Anthony Browne

The Mine Lives of Montezuma — Mich
Shadow — Michael Morpurgo

hitp://myths.e2bn.org/
Beowulf — Michael Morpurgo

Sir Gawain and the Green Knight — Michael Morpurgo
Arthur High King of Britain — Michael Morpurge

Instruction
Recipes and board games are good to use to evaluate the effectiveness and improve
them.

hitp://www.bbc.co.uk/bitesize/ks2/english/writing/ instructions/read A1/

below are links to a story and activities for writing instructions on a healthy lunch baox
http:/ Swww.foodafactoflife.org.uk/Activity.as px Tsiteld=15&sectionld=64&contentld=56
http/ fwwwyoutube.com/watch fv=eACqBFrWONB&feature=c4-overview-
vi&glist=PL3328110583BDCEB7
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Year 5 Statutory Requirements

Puplls should be taught to:

apply their growing knowledge of
root words, prefbres and sufftees
{morphology and etymology), as
listed In Appendtx 1, both to read
aloud and to understand tha
meaning of new words that they
meet.

Comprahansion
Puplls should be taught to:

maintain positive attitudes to reading

and understanding of what they read

ny:

+ continuwing to read and discuss an
Increasingly wide range of fiction,
poetry, piays, non-fichon and
refarence books or textbooks

* reading books that are stru
different ways and read
range of purposes

* Increasing their familiar
wide range of books, Inclu
myyths, legends and tradrtional
stores, modem fiction, ficton from
our Iterary herntage, and books
from other cultures and tradit

+ racommending books that they
have read to thelr peers, giving
reasons for thelr cholces

* identifying and discussing themsas
and comventions In and across a
wide range of writing

+ making compartsons within and
acnoss books

Pupils should be tawght to:

use further prefixes and sufies and
understand the guidelines for adding
tham

spell some words with silent’ lattars,
a.. knight, psalm, solamn

continue to distinguish betwesan
homophones and other words which
are often confused

usa knowledge of morphology and
atymology in speling and understand
that the spelling of some w
needs to be learnt specif
as listed In Appendt 1

- choosing which shape of a latter
o use when given cholces and
deciding whether or not to join
specific letters

- choosing the writing implament
that 1s best sulted for a task.

develop thelr understanding of the

concepts set out in English Appendu

2 by

* recognising vocabulary and
structures that are approprate for
formal speech and writing, Including
subjunctive forms

* Using passie verbs to
presantation of |

tve clauses baginning
with who, which, where, when,
whosa, that or with an implied
(Le. omitted) relative pronoun

* learning the grammar for years 5
and G In English Appendix 2

Indicate grammatical and other

features by:

* using commas to clarfy meaning
or avold ambiguity In writing

* using hyphens to avold amblguity

+ using brackets, dashes or commas
to Indicate parenthesls
* using semk-colons, colons or

dashes to mark boundaries
between indepandent clauses

L

Ir %

—clous or —fous
Endings which sound I

Reading Writing Vocabulary, Spelling Speaking
Grammar and and Listening
punctuation

Word Reading Spelling (see Appendtx 1) Pupils should be taught fo: Endings which sound like / [as/ spelt | Puplls should be taught to:

listen and respond appropriately to
adulis and thelr peers

ask relevant questions to extend
their understanding and knowledge

usa relevant strategles to build thair
vocabulary

arficulate and Justify answers,
arguments and opinlons

give wall-structured descriptions,
explanations and narratives for
differant purposes, Including for
expressing fealings

maintain attention and participate
actively In collaborative
comversations, staying on topic and
intttating and responding to
commeants

use spoken language to develop
understanding through speculating,
hypothesising, Imagining and
explorng |deas

speak audibly and fluently with an
Increasing command of Standard
English

participate In discussions,
presantations, performances, rale
play, iImprovisations and debates

gain, maintain and monitor the
Interest of the listener(s)




Traditional Storles

Statutory Requirements

Reading - comprehension

develop pleasure in reading, motivation to read,

vocabulary and understanding by:

* listening to, discussing and expressing views about a
wide range of poetry (including contempaorary and
classic), stories and non-fiction at a level beyond that at
which they can read independently

= discussing the sequence of events in books and how
itemns of information are related

* becoming increasingly familiar with and retelling a wider
range of stories, fairy stories and traditional tales

* recognising simple recurring literary language.i
and poetry

= discussing their favourite

understand both the
accurately and fluent

* drawing on what they
information and vocabulary provi

= checking that the text makes sense
read and correcting inacc

+ discussing the significance of the title and events

* making inferences on the basis of what has been said
and done

* predicting what might happen on the basis of what has
been read so far

participate in discussion about what is read to them,
taking turns and listening to what others say

explain clearly their understanding of what is read to them

Writing-Composition

develop positive attitudes towards and
stamina for writing by:

= writing narratives about personal experiences
and those of others (real and fictional)

= writing for different purposes

consider what they are going to
beginning by:
* planning or saying

= gvaluating their writing with the teacher and
other pupils

+ re-reading to check that their writing makes
sense and that verbs to indicate time are used
correctly and consistently, including verbs in
the continuous form

+ proot-reading to check for errors in spelling,
grammar and punctuation (e.g. ends of
sentences punctuated correctly)

read aloud what they have written with
appropriate intonation to make the meaning

Vocabulary, Grammar and Punctuation

n marks, question marks, commas
for contracted forms and the

exclamation, command

* expanded noun phrases to describe and specify [for
example, the blue butterfly]

+ the present and past tenses correctly and consistently
including the progressive form

* subordination (using when, if, that, or because) and co-
ordination {using or, and, or but)

+ the grammar for year 2 in English Appendix 2
+ some features of written Standard English

use and understand the grammatical terminology in English
Appendix 2 in discussing their writing

Terminology

noun, noun phrase, statement, question, exclamation,
command, compound, adjective, verb, suffix, adverb,
tense (past, present), apostrophe, comma
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Strategies to Immerse Children in a Text Type

The following approaches are really effective in developing children's responses to a text type through developing their vocabulary, drama skills,
speaking and listening, rehearsal and oral retelling. If captured, this will lead to application of these skills in their resentation at the end

of the text type block.

Storyboards Role on the Wall

Put 68 pictures from a story onto A3 landscape format (3x2 or 4x2). If these 3 2 [ i 4, A3 or life-sze-draw round
are laminated they can be re-used throughout the block/by another class or [ , . [ be what the

year group. Try to build these up over the year/school so they can become a i i at the character feels
resource for colleagues to dip into or use for blocks of work. They can also insi i [ ints in a story to allow the

be used in reading for pleasure sessions as a visual text. [ ers can change during a story.

Pre-telling the story is using the storyboard before having r
can be a quick or longer strategy depending ag
children can orally tell the story, add notes o
storyboard or develop sentennea’paragraph
the story. If a complete sto
original text.

-

ok like and the children have to draw their interpretation. The focus is on
he accuracy of the words used by the describer and the listening skills of
the drawer, rather than the drawing ability of the children. This can also be

Re-telling the story is us done in pairs with one child being the describer and the other the drawer.

the children.

Storyboards are an effective and effici
differentiate. When the children are usi

using the same resource to
ryboard, they can have Babble Gabble

challenging prompts focusing structure, vocabulary or ) This i= a fun, frenetic way of getting the children to summarise the key points
punctuation appropriate to th steps e.g. one group focuses on using o 5 story/section of a story. After hearing part or all of a story the children

. conjunctions and, then, because; another group has adverbs to include; work in pairs. First child has 1 minute to retell the story. Second child then
another group has to use fronted adverbial phrases. retells story in 30 seconds. First child then retells in 15 seconds. Second

child then has 10 seconds. As the time shortens you will notice a speeding
up of talking and more use of gestures in the retelling.
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